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Pupil premium strategy statement – Longford Park 
Primary Academy 

This statement details our school’s use of pupil premium funding to help improve the 

attainment of our disadvantaged pupils.  

It outlines our pupil premium strategy, how we intend to spend the funding in this 

academic year and the outcomes for disadvantaged pupils last academic year. 

School overview 

Detail Data 

Number of pupils in school  213 

Proportion (%) of pupil premium eligible pupils 14% 

Academic year/years that our current pupil premium 
strategy plan covers (3 year plans are recommended – 
you must still publish an updated statement each 
academic year) 

2024-2027 

Date this statement was published December 2024 

Date this statement was updated December 2025 

Date on which it will be reviewed July 2026 

Statement authorised by Jenn Sills 

Disadvantage Lead 

Pupil premium lead Andrea Preedy 

Head Teacher 

Governor / Trustee lead Bob Bromberg  

Trust Lead 

Funding overview 

Detail Amount 

Pupil premium funding allocation this academic year £46,887 

Pupil premium funding carried forward from previous 
years (enter £0 if not applicable) 

£0 

Total budget for this academic year 

If your school is an academy in a trust that pools this 
funding, state the amount available to your school this 
academic year 

£46,887 



 

2 

Part A: Pupil premium strategy plan 

Statement of intent 

At Longford Park Primary Academy (LPPA) we want all 

our children to children fly high: achieving their best, 

being their best and celebrating their best. We are 

keen that these values are pursued and that equity of 

education is delivered.  

Our school values are an embedded part of our culture and the cornerstone of 

everything that we do. 

LPPA is part of the GLA Trust comprising of 11 schools across Gloucestershire 

and Worcester. As part of The GLA Trust, are working in collaboration with the 

Gloucestershire Research School. Staff are united in the philosophy of ‘believe 

all children can’. 

 

Our school is a thriving and vibrant community of calm, happy learners with a dedicated and close-knit 

team of staff who aim to know every child and tailor their learning to get the best outcomes. We have an 

established and experienced team who have high expectations of themselves and our children, who put 

the children at the heart of everything that we do, regardless of their starting point.  

We are a single form entry primary school on a new housing estate in a small village of Longford which 

is two miles north of Gloucester. We have an on-site nursery which feeds our Reception cohort and 

enables early identification of need and the support needed to help the individual thrive. 

In the 2021 census Longford is identified as a village with a population of 2,536, 21% of whom are 

children under the age of 18, over 90% are white British families. The new estate is established with a 

mix of younger families and social housing. The schools IDACI index is 5 which is considered to be 

average in all areas.  

Ultimate Objectives 

Our ultimate aim is to ensure that all children attend school and access good quality teaching regardless 

of their background. The basis for this is good relationships between all parties: parents, children, class 

and community. It is everyone’s business to ensure that children achieve regardless of their starting 

points. Once they are in school we can raise their attainment. We will do this through early assessment 

of needs and quality first teaching. Interventions and teaching can be tailored precisely to their needs. 

The aim is to close the gap for all children but especially the disadvantaged and ensure equity of offer.  

At LPPA, disadvantaged children are classed as any children with a barrier which impacts their learning.  

Challenges 

This details the key challenges to achievement that we have identified among our 

disadvantaged pupils. 
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Challenge 
number 

Detail of challenge  

1 Attendance 

Improving attendance is a focus for all pupils, especially our disadvantaged pupils. If 
children are not in school they cannot learn, they miss sequences of learning and key 
social opportunities. 2024/25 end of year data tells us that 57% of disadvantaged 
children did not achieve the 95% attendance goal set and 33% of disadvantaged 
children were persistent absentees.  

2 Wider Knowledge and Understanding of Disadvantage within school context 

In 2024/25, 14% of pupils were registered as Disadvantaged within the school. 
Although below national average (25.9%), the LPPA demographic is broad, individual 
and the registered disadvantaged numbers do not match our knowledge of the school 
context. Due to the evolving nature of the community, we need to do more to better 
understand the disadvantage narrative and situations facing our individual families in 
order to then provide the correct professional development to staff to allow then to 
enact the strategy.  

3 Academic gaps 

Academic gaps for disadvantaged pupils vary depending on the year group and the 
pupils within these year groups. Internal and external data (where available), 
observations and discussions with staff tell us that overall, maths and writing (spelling 
and grammar) are the most common barrier to pupils attaining expected standard in all 
three combined. 

4 SEND and Disadvantaged 

School data shows that 31% of pupils are categorised as both disadvantaged and 
Special Educational Needs and Disabilities (SEND). Diagnosing the specific need and 
accurately identifying gaps in knowledge are crucial. All children need to feel success 
and be able to show progress on school tracking systems regardless of their starting 
point. 

5 Social and emotional learning 

Our assessments, observation and discussions with parents, staff and children identify 
that many children have social and emotional issues which can affect disadvantaged 
childrens ability to reach their full attainment potential. Internal data tells us that 40% of 
disadvantaged pupils have pastoral support, whether that be informal check ins, 
bespoke targeted evidence-based interventions, one to one or small groups. Additional 
pastoral support is needed for children to be secure in this area to allow them to access 
the curriculum and develop positive friendships within school.   

Intended outcomes  

This explains the outcomes we are aiming for by the end of our current strategy plan, 

and how we will measure whether they have been achieved. 

Intended outcome Success criteria 

To improve attendance for all from their starting 
point, particularly our disadvantaged pupils.  

Increase attendance for disadvantaged children 
to national average of 95% and reduce persistent 
absence to below 15%. 

To build and sustain positive relationships between 
all learners and families, especially those from 
disadvantaged backgrounds, to fully understand 
the situational barriers that potentially impact 
attendance and/or learning. 

 

Improved communication and relationships 
between school and families based on mutual 
understanding and with a focus on the child will 
positively impact attendance and representation 
at school-based events. 
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 Increased numbers of parents at school-based 
community events such as start coffee mornings, 
baby groups. 

Pupil voice will show that all pupils feel 
successful in school. 

Parent questionnaire will show that parents feel 
heard and belong in the school community. 

To raise attainment of disadvantaged pupils Improved fine and gross motor control to ensure 
children are able to write effectively and for a 
sustained period of time. 

For all disadvantaged pupils to pass PSC.  

To improve outcomes in Maths, reading and 
Writing decreasing the gap between 
disadvantaged and non-disadvantaged pupils. 

PP focus in pupil progress meetings. 

 

Accurate diagnosis of pupil need for all pupils, but 
especially those with SEND, will lead to precise, 
targeted interventions with the aim to improve 
attainment regardless of their starting point. 

Tailored provision for SEND/disadvantaged 
learners that increases their attainment levels 
measuring the small steps that they make in 
progress.  

Pupil voice will show that all pupils feel 
successful in school. 

Children will make progress against the Pre-Key 
Stage Standards. 

Improved outcomes for children with SEMH needs 
by providing targeted, high quality pastoral care 
that helps children to access their learning 
effectively. 

Children with SEMH needs are able to access 
the curriculum in line with their peers. 

Outcomes from the Strength and Difficulties 
Questions (SDQ) will show a positive impact of 
interventions. 

 

Activity in this academic year (2025-2026) 

This details how we intend to spend our pupil premium funding this academic year to 

address the challenges listed above. 

Teaching  

Key priority: Professional development, maths and writing 

Budgeted cost: £ 26,672 

Activity Evidence that supports this approach Challenge 
number(s) 
addressed 
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Knowledge and understanding of 
Disadvantaged 

 

Deliver: Develop the school culture to 
further understand the types of 
disadvantage facing our pupils and the 
importance of positive relationships, 
high expectations, routines and 
responses.  

Using the EEF Implementation model to ensure that strategies 
are implemented in a clear and structured way to ensure success 
using based on the research findings of the team. This is critical 
for buy in and successful implementation. 

A School’s Guide to Implementation | EEF 

2, 3, 4, 5 

Academic (MTC, Early reading, 
writing, oracy) 

 

Sustain: Identify skills gaps through 
careful analysis of skills gaps on 
Insight, from teacher’s assessment 
and heat maps on TTRS to enable 
targeted math meetings to be 
timetabled and precise 
interventions.  

 

Deliver: Subject leaders to regularly 
monitor to ensure we are improving 
teaching, learning and assessment 
practices across the school. 

 

Deliver: A timely, bespoke 
programme of CPD that builds 
teacher pedagogy and 
understanding. 

Skilling up teachers to build small steps in learning and 
ensure that learning is progressive and builds on previous 
curriculum taught. 

Glow Maths Hub - HOME 

   

To truly break this link between family income and 
educational attainment, we have to start early and make 
sure that all young people—regardless of background—
have access to great maths teaching in primary and 
secondary school.” 

Improving Mathematics in Key Stages 2 and 3 | EEF 

 

“Good literacy skills—the ability to read, write, and 
communicate confidently—are foundational to learning. 
They unlock access to all areas of the curriculum, enabling 
students to discover and pursue their individual talents and 
interests… Key Stage 1 marks a crucial stage in children’s 
literacy development.” 

Improving Literacy in Key Stage 1 | EEF 
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Targeted academic support  

Key priority:  Accurate assessment, targeted, tailored intervention  

Budgeted cost: £ 11,913 

Activity Evidence that supports this approach Challenge 
number(s) 
addressed 

Accurate Identification of 
Individual need 

 

Sustain: 6 pupil progress 
meeting per annum which identify 
individual children’s barriers to 
learning and how to address the 
gaps and close them.  

 

Sustain: Create and use Get on 
track documents monitor 
individuals and try to close the 
gaps.  

“If we are to improve educational outcomes for all, one of the 
things we need to do is move away from the notion of labelling 
children and their families. Rather, we need to focus on the needs 
of such pupils, never forgetting their greatest need is relentlessly 
high expectations and great teaching. 
 
As fragmentation of LAs continues, the need for authoritative, evi-
dence based guidance and signposting has grown. This collection 
of contributions from some of the UK's leading educationalists 
does not provide an exhaustive list of all the challenges that might 
arise, but it has a good go.” 

 
Learning without labels: Marc Rowland 
 

"More targeted assessment and feedback may support pupils to 
address misconceptions or overcome specific barriers to 
learning.”  

Individualised instruction | EEF (educationendowmentfounda-
tion.org.uk) 

2, 3, 4 

https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/implementation
https://www.glowmathshub.com/
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/maths-ks-2-3
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-ks-1
https://www.worldofbooks.com/en-gb/products/learning-without-labels-improving-outcomes-for-vulnerable-pupils-book-marc-rowland-9781911382157?sku=GOR009213000&gad_source=1&gclid=Cj0KCQiAx9q6BhCDARIsACwUxu4t-Ou5lQ78Q6mdofHvPAUgHZ958Gs2KFOH5GqhwINABoIrhB0uRskaAnlyEALw_wcB#:~:text=Get%20Another%20FREE-,Learning%20Without%20Labels%3A%20Improving%20Outcomes%20for%20Vulnerable%20Pupils,-by%20Marc%20Rowland
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/individualised-instruction
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/individualised-instruction
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Tailored catch up 

 

Deliver: Use knowledge of 
children’s principle barriers and 
skills gap identification to tailor 
catch up and individual 
interventions e.g. Talk Boost, 
ELS interventions, number 
stacks, TTRS). 

https://educationendowmentfoundation.org.uk/education-
evidence/teaching-learning-toolkit/individualised-instruc-
tion 
 
On average, individualised instruction approaches have an 
impact of 4 months’ additional progress. Individualised in-
struction enables the child’s identified gaps to be closed 
quicker.  

 
https://educationendowmentfoundation.org.uk/support-for-
schools/school-planning-support/2-targeted-academic-support 

 

High quality group work from a TA can be highly effective at 
closing the gaps in learning. 

2, 3, 4 

 

Wider strategies  

Key priority: Attendance, personal development and cultural capital 

Budgeted cost: £ 8,302 

Activity Evidence that supports this approach Challenge 
number(s) 
addressed 

Attendance 

 

Deliver: Targeted attendance 
tracking to reduce persistent 
absence (PA) so that all children 
are in school and can learn 

 

Deliver: Relationship building to 
understand the barriers to 
attendance. Target focus weekly on 
PA. 

 

Deliver: Provide timely and robust 
CDP for staff to enhance their 
knowledge and understand of 
disadvantage in our context and the 
potential impact it can have on 
pupils and their families. 

 

Working together to improve school attendance (applies 
from 19 August 2024) 

Using government guidance and new legislation to monitor 
and track attendance weekly across the school to hit a 
target of 97% attendance and PA below 15% especially in 
the disadvantaged grouping. This is completed weekly 
attempting to ensure all children are in school and ready to 
learn.  

 

https://educationendowmentfoundation.org.uk/education-
evidence/guidance-reports/supporting-parents 

Working effectively with parents can be challenging, and is 
likely to require sustained effort and support.  

 
https://educationendowmentfoundation.org.uk/education-
evidence/teaching-learning-toolkit/parental-engagement 

“Parental engagement has a positive impact on average of 
4 months’ additional progress. It is crucial to consider how 
to engage with all parents to avoid widening attainment 
gaps” 

1, 2, 3, 4, 5 

Personal development 

 

Sustain: Strengths and difficulties 
questionnaires to identify pastoral 
and behavioural interventions for 
individuals and groups of students 
especially those with SEMH 

 

Prepare: Address SEMH issues to 
reduce cognitive load and ensure 

“Providing effective school or college-based targeted support for 

children and young people with mental wellbeing needs can help 

to improve their attendance and behaviour, their engagement and 

progress in education, and enable them to fulfil their potential.” 

www.mentallyhealthyschools.org.uk 

 

“SEL interventions in education are shown to improve SEL skills 
and are therefore likely to support disadvantaged pupils to 
understand and engage in healthy relationships with peers and 
emotional self-regulation, both of which may subsequently 
increase academic attainment….Schools should carefully 

1, 4, 5 

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/individualised-instruction
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/individualised-instruction
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/individualised-instruction
https://educationendowmentfoundation.org.uk/support-for-schools/school-planning-support/2-targeted-academic-support
https://educationendowmentfoundation.org.uk/support-for-schools/school-planning-support/2-targeted-academic-support
https://assets.publishing.service.gov.uk/media/66bf300da44f1c4c23e5bd1b/Working_together_to_improve_school_attendance_-_August_2024.pdf
https://assets.publishing.service.gov.uk/media/66bf300da44f1c4c23e5bd1b/Working_together_to_improve_school_attendance_-_August_2024.pdf
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/supporting-parents
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/supporting-parents
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/parental-engagement
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/parental-engagement
http://www.mentallyhealthyschools.org.uk/
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these children are in a space to 
learn 

consider how targeted approaches are deployed to support pupils 
with additional social or emotional needs…and should be 
carefully monitored.” 

Social and emotional learning | EEF 
(educationendowmentfoundation.org.uk) 

Enrichment 

 

Deliver: Ensuring that children have 
a broad and balanced curriculum to 
enhance cultural capital by 
providing resources, trips and 
experiences and personal tuition.  

 

Deliver: Creating a school map of 
activities experienced by children 
from nursery to Year 6 

 
“By aspirations we mean the things children and young people 
hope to achieve for themselves in the future. To meet their 
aspirations about careers, university, and further education, pupils 
often require good educational outcomes. Raising aspirations is 
therefore often believed to incentivise improved attainment.” 

Aspiration interventions | EEF 
(educationendowmentfoundation.org.uk) 

 

Focus on Aspiration intervention that falls in to the 
category “interventions that focus on teaching practice” 

1, 2, 3 

 

Total budgeted cost: £46,887 

 

Part B: Review of the previous academic year  

Outcomes for disadvantaged pupils - July 2025 

Review 2024 2025 

Teaching   

 

Staff training delivered on ACES and trauma and secure key relationships and their benefits. All children taught in 
classrooms. Behaviour and values rest – using sentence stems to reinforce expectations. Wonderful walking 
introduced. High expectations of all children set and upheld in behaviour and classroom expectations. Staff to 
understand that disadvantaged children are classed as any children with a barrier which impacts their learning. This 
continues to be a theme that needs to be developed.  

 

In all core subjects disadvantaged pupils made progress: 

 

Maths: ARE increased from 52% to 58% during 2024 2025 while WTS rose from 18% to 24%. 18% of 
disadvantaged children made progress from their starting points.  

Writing and Reading: ARE data stayed the same with those achieving WTS in reading increasing from 9% to 15% 
and from 24% to 36%. With both subjects recording a 12% and 15% increase from their starting points.   

 

Teachers are using gap identification on Insight to target individuals gaps and teach them. TTRS heat maps are 
used to target individual times table knowledge gaps to target practice. Regular phonics assessment across KS1 
enable teacher to identify the gaps and ensure that pupils keep up not catch up. Teaching is adjusted to ensure all 
children are making as much progress as possible. Children are assessed for the Talk Boost programme in Nursery 
and EYFS and interventions completed in waves.  

 

ELS and Can Do maths enable teachers to teach the small steps and build knowledge sequentially. The pedagogy 
in these lessons are being applied on other subjects.  

Targeted Academic Support  

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/aspiration-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/aspiration-interventions
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Pupil progress meetings held 6 times a year enable teachers to identify and plug the gaps that individual pupils have 

with a strong focus on catching disadvantaged pupils up. The get on track documents clearly identify the needs of 

children and what the teachers are doing to close the gaps. There is a wave 1 and wave 2 approach. The aim is to 

identify the children’s principle learning barriers and skills deficits to tailor catch for their individual needs focussing 

ELS, numbers stacks, reading, talk boost, TTRS interventions.  

Wider Strategies  

WOW map created and experiences being broadened meaning that trips match the curriculum coverage and are 

related to topics now incorporating RE. Working closely in partnership with parents enabled us to provide bespoke 

arrangements for individuals enabling them to access trips to broaden their experiences. This continues to be devel-

oped.  

 

45% of disadvantaged pupils accessed a pastoral intervention over the course of the year. These interventions were 

closely monitored and internal data showed a 93% improvement for this group of pupils in their individual journeys.  

Pastoral interventions were closely monitored and included emotional, prosocial, concentration, young carer or ex-

ternal therapy.  

 

In 2024 – 2025 targeted attendance of 95% improved from 42% to 48%, PA increase from 24% to 36%. We are rais-

ing the profile of this issue and have it as a target on our SDP as well as the Pupil Premium Strategy. More work is 

going to focus on professional development in this areas to ensure everybody knows their role in improving persis-

tent absenteeism.   

 

 

Externally provided programmes 

Please include the names of any non-DfE programmes that you used your pupil premium 

(or recovery premium) to fund in the previous academic year.  

Programme Provider 

Primary Talk I can 

Maths Mastery Glow Maths Hub 

 

Service pupil premium funding (optional) 

For schools that receive this funding, you may wish to provide the following 

information: How our service pupil premium allocation was spent last academic 

year 

 

The impact of that spending on service pupil premium eligible pupils 

 

 


